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Abstract

University Extension is one of the substantive functions capable of articulating comprehensive training with the prevention of drug use;
however, its humanistic potential is often diluted in informative and moralizing practices. This qualitative, exploratory and theoretical-
practical study aimed to characterize the educational work of drug addiction prevention developed by the University Extension at the
University of Holguin (Cuba) and to explore the perception of teachers and students about preventive activities, between 2023 and 2025.
16 teachers linked to extension, intentionally selected, and 140 students from first to third year chosen through stratified sampling in the
Faculty of Computer Science and Mathematics participated. Semi-structured interviews, perception surveys, participant observation,
documentary review, focus groups and analysis of creative products were used; The information was processed through thematic content
analysis. The preliminary results suggest that students perceive traditional preventive actions as repetitive and insignificant, and that they
value listening spaces where prevention emerges from an authentic bond. The analysis made it possible to systematize four humanistic
dimensions —dialogic, narrative, community and ethics of care— and two extension devices of our own design: the elective subject “Health
and quality of life” and the project “SATURDAY UHo”. It is concluded that University Extension can become a humanistic mediation of
prevention when it goes beyond the logic of informative talk and is oriented towards listening, dialogue, community and care for others,
without substituting clinical, epidemiological or structural policy approaches.

Key words: University Extension; Drug Prevention; Humanistic Education; Ethics of Care; Health Promotion; University Students.
Resumen

La Extensidn Universitaria constituye una de las funciones sustantivas capaces de articular la formacién integral con la prevencién del
consumo de drogas; sin embargo, su potencial humanista suele diluirse en practicas informativas y moralizantes. Este estudio cualitativo,
exploratorio y tedrico-practico tuvo como objetivo caracterizar la labor educativa de prevencidn de la drogadiccidn desarrollada a través
de la Extension Universitaria en la Universidad de Holguin (Cuba), asi como explorar la percepcién de docentes y estudiantes sobre las
actividades preventivas realizadas entre 2023 y 2025. Participaron 16 docentes vinculados al trabajo extensionista, seleccionados mediante
muestreo intencional, y 140 estudiantes de primero a tercer curso de la Facultad de Informatica y Matematica, elegidos mediante muestreo
estratificado. Se emplearon entrevistas semiestructuradas, encuestas de percepcidn, observacidon participante, revision documental,
grupos focales y andlisis de producciones creativas; los datos se procesaron mediante analisis tematico de contenido. Los hallazgos
preliminares sugieren que el estudiantado percibe las acciones preventivas tradicionales como repetitivas y escasamente significativas,
y que valora los espacios de escucha en los que la prevencidn surge de un vinculo auténtico. El anélisis permitié sistematizar cuatro
dimensiones humanistas (dialdgica, narrativa, comunitaria y ético-asistencial) y dos dispositivos extensionistas originales: el curso electivo
«Salud y calidad de vida» y el proyecto «SABADO UHo». Se concluye que la Extension Universitaria puede convertirse en una mediacion
humanista para la prevencion cuando supera la Idgica de la charla informativa y se orienta hacia la escucha, el didlogo, la comunidad y el
cuidado del otro, sin sustituir los enfoques clinicos, epidemioldgicos o estructurales.

Palabras clave: extensidn universitaria; prevencion de drogas; educacion humanista; ética del cuidado; promocidn de la salud; estudiantes
universitarios.
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INTRODUCTION

University Extension was born linked to the
purpose of thinking, writing and transforming
social reality. The popular universities movement
in England, France and Belgium at the end
of the nineteenth century and, above all, the
University Reform of Cérdoba in 1918 conceived
extension as a dialogue of knowledge between
academia and the people, aimed at forming
citizens committed to change (Tunnermann,
2007). In Latin America, this tradition was based
on a conception of education as an ethical act
of service to others and, in the Cuban case,
on an idea of the university as a space for
comprehensive training, where extension is
intertwined with academic, work, and research
(Carlin-Chévez et al., 2019; NUrfiez Pérez et al.,
2024). Despite this early social inclination, it
took several decades for the prevention of
drug use to be explicitly incorporated into the
extension agenda.

The prevention of drug use is currently a
sustained challenge for higher education.
Recent literature documents that substance
use and mental health problems affect the well-
being, performance, and trajectory of university
students, and calls for institutions to review their
prevention and intervention protocols (Castillejos
Lépez, 2024; Santiago Lorenzana et al., 2024). In
the Cuban context, studies on risk perception
among university students underscore the need
for sustained and contextualized training actions
(Galarza et al.,, 2024). The problem is not only the
magnitude of the phenomenon, but the way in
which universities respond to it.

The predominant approaches have inherited two
traditions of great value: social epidemiology,
which maps risk and protective factors, and
behavioral psychology, which trains life skills
(Becona Iglesias, 2002). However, when these
models are translated into purely informative,
moralizing or frightening practices, they tend to
reduce the young person to a set of variables -
low self-esteem, peer pressure, misinformation
— and conceive of prevention as an external
intervention that corrects deficits. The evidence
on fear-based messages is ambivalent to say
the least: recent systematic reviews show mixed
results and warn that such messages can lead to
desensitization, reactance, or loss of credibility of
the source (Esrick et al., 2019). In any case, the
person in his or her individuality is left out: his or
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her history, his or her affections, his or her ability
to narrate himself or herself and to be listened to.

Faced with this vacuum, the international
movement of health-promoting universities—
crystallized in the Okanagan Charter (2015)—
and the salutogenic paradigm (Antonovsky,
2002; Alarcén Alfonso, 2022) offer a framework
to shift the focus from deficit to assets for
health, the sense of coherence and well-being as
conditions for learning. A humanistic approach
to prevention is inscribed in this displacement:
it places the student as a subject of desire and
project, and prevention as a relational rather than
a technical practice. It is not a matter of ignoring
clinical, epidemiological or legal approaches, but
of complementing them with listening, bonding
and care.

From the above, the research question arises:
what are the humanistic values and the
formative scope of the University Extension
for the prevention of drug addiction at the
University of Holguin, particularly in relation to
the construction of resilient subjectivities and a
culture of care among students? Consequently,
the general objective was to characterize the
educational work of prevention developed by
the University Extension in that institution and to
explore the perception of teachers and students
about preventive activities, in order to identify
and systematize the humanistic values that
sustain it.

From dissemination to dialogue

The historical analysis of University Extension
allows us to distinguish, at least, three logics
that have coexisted and disputed their meaning.
A welfare model conceives it as help from the
university to a deprived community; a diffusionist
model understands it as a unidirectional transfer
of cultured culture to the people; and a dialogic
model assumes it as a horizontal exchange
of academic and popular knowledge (NUfiez
Pérez et al.,, 2024). This latter logic finds its most
influential formulation in Freire’s (1973) critique
of the notion of “extension” as a cultural invasion:
for the Brazilian educator, to extend is, too often,
to deliver, to deposit, to impose; in the face of
this, he proposes communication, that is, the
encounter of subjects who know and transform
together. In the Cuban model of higher education,
extension is recognized as a substantive function
that, together with academics, work, and
research, manages the comprehensive training
of students and the link between the university



and its environment (Carlin-Chavez, 2025;
Nufez Pérez et al., 2024). The present study is
deliberately inscribed in the dialogic logic and
assumes extension not as a program of activities,
but as an attitude: to go out to meet the other, to
listen to their discomfort without judging and to
offer presence, as well as information.

Prevention paradigms and their limits

The prevention of drug use has been dominated
by the risk and protective factors model, which
identifies variables associated with consumption
and designs interventions to reduce the former
and reinforce the latter (Becofia lglesias, 2002).
From this framework derive life skills programs,
which are reasonably supported when faithfully
implemented, as well as environmental and
harm reduction strategies. Without denying
its value, it is worth noting two recurring limits.
The first is empirical: merely informative or
frightening strategies show inconsistent and,
at times, counterproductive results, as they can
desensitize, cause reactance, or erode trust in
the person who communicates them (Esrick et
al., 2019). Historically popular school programs
were questioned precisely because they relied on
intuition and warning rather than evidence. The
second limit is epistemological: by focusing on
deficit and risk, the model tends to individualize
the phenomenon and neglect both the structural
determinants and the subjective, narrative, and
community dimensions of youth experience.

[t should be noted, however, that the risk
factor model has also generated strategies of
proven effectiveness when applied with fidelity
— particularly life skills training programmes -
as well as environmental and harm reduction
approaches that have expanded the preventive
repertoire beyond abstinence alone (Becoria
Iglesias, 2002). The humanist approach
defended here does not oppose these strategies,
but questions their reductionist application: a life
skill trained without a purpose, without a project
that gives it meaning, is difficult to sustain over
time. Hence, the criticism does not point to the
technical rigor of evidence-based prevention, but
to its frequent disconnection from the subjective
experience and the student’s life horizon.

The salutogenic paradigm offers a fertile
counterpoint. Rather than asking what makes
people sick, Antonovsky (2002) investigates
what keeps them healthy, and proposes the
“sense of coherence”—the perception that life is
understandable, manageable, and meaningful—

as a protective resource. Transferred to
education, this approach focuses on assets for
health and well-being ratherthan merely avoiding
harm (Alfonso, 2022). At the institutional level,
the movement of health-promoting universities,
articulated in the Okanagan Charter (2015), urges
higher education institutions to incorporate
health and well-being into their policy, their
educational project, and their organizational
culture, and to constitute communities of care. It
is at the intersection of this salutogenic tradition
with the dialogical logic of extension that the
present study situates its proposal.

The humanist turn and the four dimensions of
prevention

The humanistic approach to prevention has its
roots in humanistic and existential psychology -
which vindicates the tendency to self-realization,
the search for meaning and the capacity of the
person to become the subject of his or her own
life (Frankl, 1991; Rogers, 1961)—and in critical
pedagogy, which understands education as
liberating and dialogical praxis (Freire, 1970).
From the intersection of these traditions with
the analysis of empirical material, the study
systematizes four dimensions that can guide
extension action in prevention.

The dialogic dimension conceives prevention not
as a monologue of the expert, but as a horizontal
conversation in which the word of the other is
welcomed and not closed (Bakhtin, 2013; Freire,
1970). The narrative dimension is based on the
fact that identity is constructed by telling stories:
putting one’s own trajectory, losses and projects
into words allows us to resignify the experience
and project a future (Bruner, 1991; Ricoeur,
1996; White & Epston, 1993). The community
dimension recognizes loneliness as a silent risk
factor and the sense of community and social
capital as protective factors: belonging, feeling
part of and having support networks operates
as an affective shield (McMillan & Chavis,
1986; Putnam, 2000; Tdnnies, 1947). Finally, the
ethical dimension of care understands that
prevention is, above all, to respond for the other:
a responsibility that precedes all calculation and
that translates into compassion, attention and
hospitality (Boff, 2002; Lévinas, 1977; Noddings,
2003). These dimensions converge in a notion
of resilience understood not as an individual
trait, but as a relational process: the ability to
overcome is woven with others, in bonds that
sustain (Cyrulnik, 2002).
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Together, these four dimensions allow us to
formulate the comprehensive hypothesis that
underpins the study: University Extension
becomes a humanistic mediation of prevention

not when it adds more information about
substances, but when it creates relational
conditions —of listening, telling, belonging

and care— in which the student can constitute
himself as the subject of his or her own project.
From this perspective, substance ceases to
occupy the center of the preventive discourse
and takes a secondary place with respect to the
question of the meaning of life. Consumption is
thus reinterpreted less as an isolated behavior to
be corrected and more as a possible symptom of
a broken bond, of a story without listening or of
a project without a horizon. This rereading does
not exempt from the technical responsibility of
prevention, but it reorders its priorities: first the
subject and his community; then, the information
and the warning.

METHODOLOGY

Study Approach and Design

Astudywasdevelopedwithaqualitativeapproach,
with an exploratory scope and a theoretical-
practical nature, aimed at understanding and
interpreting prevention extension practices and
the perceptions of their protagonists. It was not
an experimental design nor was it intended to
establish causal relationships; The interest was
in describing, understanding and systematizing
meanings, experiences and meanings attributed
by teachers and students to preventive work.

Context and participants

The study was carried out at the University of
Holguin (Cuba) during the years 2023, 2024 and
2025. 16 teachers linked to University Extension
activities  participated, selected through
intentional sampling for their experience and
availability, and 140 students from first to third
year, chosen through stratified sampling in the
Faculty of Computer Science-Mathematics.
Within this set, the two piloted methodologies
worked with smallersubgroups: 48 studentsinthe
elective subject and 35 in the community project.
The selection sought diversity of academic years
and trajectories, without pretension of statistical
representativeness.
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Techniques and instruments

A combination of qualitative research techniques
was used: semi-structured interviews with
teachers and students; surveys of perception of
preventive activities, used only as a descriptive
and support resource, not as an inferential
measurement; participant observation in
workshops and extension projects; documentary
review of institutional and national regulations;
focus groups; and analysis of the creative
products produced by the students (postcards,
murals, videos and narratives). The diversity
of sources allowed the information to be
triangulated.

Procedure

The work was organized in three phases. In
the first, the state of preventive actions at the
university was diagnosed, based on documentary
review, interviews and observation. In the second,
two self-developed extension methodologies
were designed and implemented: the elective
subject “Health and quality of life” — eight two-
hour sessions, with groups of 12 to 15 students,
based on narrative dynamics and visualization
exercises—and the extension project “SATURDAY
UHo” - cultural, sports and intergenerational
conversation activities in community spaces.
In the third phase, acceptability and the first
perceived effects were qualitatively assessed,
through focus groups and content analysis of the
creative products.

Analysis of information

The information was processed through
thematic analysis of the content of the interviews
and the student narratives, complemented by
the systematization of field observations. The
procedure included the iterative reading of
the material, open coding, grouping codes into
categories and the construction of interpretative
axes. From this process emerged the four
humanistic dimensions that organize the results.
Consistent with the exploratory nature of the
study, no inferential statistical tests were applied.

Criteria of academic rigor

Rigor was addressed through the triangulation of
techniques and sources, the dense description
of the context and procedures, the review
of the findings by more than one researcher
and the contrast of interpretations with the
specialized literature. Transferability was taken
care of by providing sufficient information about



the scenario, and confirmability through the
systematic recording of analytical decisions.
The assertions were formulated in a prudent
manner, recognizing the preliminary nature of the
evidence.

Ethical considerations

Participation was voluntary and was based
on the informed consent of teachers and
students, to whom the purpose of the study and
the confidential treatment of the information
were explained. Testimonials are submitted
anonymously and creative products were
used with permission from their authors. The
study conformed to the principles of respect,

Figure 1.
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beneficence, and nonmaleficence, and to the
institutional norms applicable to research with
human participants.

RESULTS AND DISCUSSION

The results are presented in an integrated
manner with their theoretical interpretation and
critical discussion, organized in eight axes and
closed with an overall reading. Figure 1 offers
an overview of the network of meanings that
articulates the humanistic prevention proposal
emerging from the analysis.
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Note. The figure synthesizes the web of notions that the
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A comprehensive, participatory, and solidarity-based approach to well-being and social transformation.

thematic analysis associated with humanistic prevention. It
meaning: University Extension operates as a mediation that

links listening and recognition of the subject with dialogue, narrative, community and the ethics of care, orienting itself
towards resilient subjectivity and a culture of care in the university environment.
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Documentary analysis and interviews with
teachers allowed us to identify that the
predominant approaches in university prevention
have privileged information and control of risk
factors. Although these traditions have provided
valuable tools (Becofia lIglesias, 2002), they
tend to a humanistic vacuum when they are
applied rigidly: they conceive of prevention as
an external correction of deficits and neglect
the subjective experience of young people. This
finding is consistent with international evidence
on the inconsistency of frightening strategies
(Esrick et al, 2019) and with recent analyses
that call for a shift from warning to well-being
and accompaniment in Latin American higher
education (Castillejos Ldpez, 2024). What has
been observed suggests that the problem does
not lie so much in the preventive content as in
the pedagogical relationship that transmits it.

Perception surveys and focus groups showed
that a significant proportion of students perceive
traditional preventive activities as “just another

Figure 2.
Humanistic Dimensions of Drug Addiction Prevention
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talk”, “something boring” or “the same old
thing”. A second-year computer engineering
student said, “Nobody asks us how we feel,
what fears we have, why we sometimes want to
escape. They only give us data and threats.” The
analysis allowed these voices to be interpreted
as an expression of a demand for recognition:
the participants perceived that they are told
about the risk, but are rarely listened to. It was
also observed that the activities valued most
positively were those in which they were able
to talk about their lives without feeling judged,
which is consistent with the idea that the sense
of coherence and perceived well-being sustain
the involvement of students (Antonovsky, 2002;
Okanagan Charter, 2015).

Based on the theoretical foundations recovered
and the analysis of the empirical material, four
humanistic dimensions were identified that can
guide extension action in prevention. Figure 2
presents them together with their referents and
central features.

Narrative
dimension

Ricoeur - Bruner

Self-narrative -
meaning
life project

Ethics of care
dimension

Lévinas - Cortina

0 0 Responsibility for
(Ch) the other - peer
facilitators

s

Integrative approach: the four dimensions mutually support one another
to promote well-being, inclusion, and human development.

Note. The four dimensions do not constitute successive stages, but complementary planes of the same preventive
attitude. Each one is associated with a theoretical tradition and a set of practices: horizontal dialogue, the story of the
life project, the construction of community and ethical responsibility for the other.
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Prevention, from this perspective, is not the
monologue of the expert, but a horizontal
conversation (Freire, 1970). The observations
recorded that dialogic formats—conversation
workshops, brigade assemblies, fixed spaces
for cultural promotion—enabled students to talk
about their desires, fears, and contradictions
without being labeled. The analysis suggests
that the quality of the link, rather than the
informational content, was what the participants
highlighted as significant. The shared word
operated, in the stories, as a first gesture of care,
in tune with the Bakhtinian conception of the
statement as an act oriented to the response of
the other (Bakhtin, 2013).

Eachyoung personisalsoastorythatdeservesto
be told (Bruner, 1991; Ricoeur, 1996). Humanistic
prevention invites us to write, dramatize, film or
narrate our own experiences orally — not only
those linked to substances, but also projects,
losses and joys. The analysis of the creative
products showed that the narrative work allowed
the students to resignify their trajectory and
project goals; in terms of narrative practices, it
is a matter of rewriting the dominant narrative
to open alternative outcomes (White & Epston,
1993). The participants perceived that putting
their own life project into words strengthened
theirsense of direction,which the studyinterprets
as a protective factor of an existential rather than
a behavioral nature.

Loneliness is a silent risk factor. Strengthening
social capital inside and outside the university—
through community projects, participatory health
fairs, or sports teams—creates networks of
affective support that function as a shield against
consumption (Putnam, 2000; Ténnies, 1947). The
sense of community, understood as belonging,
mutual influence, and satisfaction of shared

needs (McMillan & Chavis, 1986), appears in the
stories as a preventive resource of the first order.
Participant observation in the community project
registered an increase in participation and ties of
belonging; Participants perceived greater social
support and less isolation, although the study
does not allow quantifying this effect.

Prevention is, above all, to respond for the
other (Lévinas, 1977). This dimension implies
training in responsibility, compassion and care
as a relationship, and not as a mere provision
of services (Noddings, 2003). In the experience
analyzed, the figure of the “peer promoters” -
students who listen to their classmates — and the
university welfare spaces embodied this ethic
in concrete practices. The analysis identified
that, when care is distributed among peers, the
university community gains affective density and
students assume an active role in mutual support,
which brings prevention closer to a pedagogy of
essential care (Boff, 2002).

The elective was organized into eight two-hour
sessions, with groups of 12 to 15 students sharing
their stories around the question “what do | want
to do with my life?” Family photographs, letters
to oneself and visualization exercises were
used. The subject of drugs was deliberately not
introduced until the second or third session,
when the question of the obstacles — including
substances - that can divert one’s life project
naturally emerged. The students designed
educational materials (postcards, murals, videos)
as final production. The qualitative assessment
suggested greater self-efficacy and greater
clarity of goals among participants. Figure 3
outlines this formative sequence, which inverts
the usual order of prevention: instead of starting
from the warning, it starts from the project.
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Figure 3.

The subject “Health and quality of life” as a training-preventive device
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Note. The journey starts from an existential question and moves towards creative production, so that prevention is not
named as an initial warning, but emerges from the work on the life project. The effects recorded are received and of a

preliminary nature.

The “SABADO UHo” project is an extension
impact initiative in which students appropriate
an area of the community — a park, a student
residence, an educational institution - and
design and implement cultural, sports and
intergenerational conversation activities, without
an explicitly anti-drug discourse, generating
bonds of belonging. Qualitative monitoring
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indicated a perceived reduction in isolation and
an increase in the perception of social support.
Figure 4 represents the community fabric that
the project seeks to weave, consistent with the
idea that the most effective prevention may be
the one that is not named as such, but operates
through the bond.



Figure 4.
The “SATURDAY UHo” project and the community construction of care
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Note. The project operates through the path of the bond rather than the message: the appropriation of acommon space

and intergenerational conversation generate belonging, from which the perceived effects of less isolation and greater
social support are derived.

Read together, the findings allow us to propose
an extensionist model of humanistic prevention
that articulates the extension function, the
four dimensions and the two devices, oriented

towards resilient subjectivity and the culture of
care (Figure 5). This model dialogues, but also
stresses, with recent research on university
prevention.
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Figure 5.

Extension model of humanistic prevention at the University of Holguin
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Note. The model articulates, in a top-down direction, University Extension as a formative function, the four humanistic
dimensions and the two piloted devices, whose perceived effects are oriented towards resilient subjectivity and a
culture of care. It is presented as an exploratory proposal, susceptible to validation in subsequent studies.

A first tension is methodological. Recent quasi-
experimental studies in the region—such as
the evaluation of a preventive program at a
Colombian public university, with more than
a thousand participants and no control group
(Cogollo-Milanés et al., 2023)—illustrate both the
interest in measuring effects and the difficulties
of doing so with robust designs. The present
work does not compete with this evaluative
agenda: it offers, instead, a dense understanding
of the meanings that students attribute to
prevention, an understanding that quantitative
data alone does not capture. Both approaches
are complementary: the first responds to “how
much”, the second to “why” and “how”.

A second tension is theoretical. The humanist
approach runs the risk of romanticism: assuming
that dialogue and bonding are enough. It is
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advisabletoresistthistemptation.Ontheonehand,
not all consumption problems have existential
or relational roots; There are neurobiological
determinants, comorbidities and situations of
dependency that require specialized clinical
care. On the other hand, structural inequalities
— poverty, exclusion, violence - condition
trajectories that no elective subject can reverse
on its own; to argue otherwise would be to hold
the individual responsible for a social problem.
Humanistic prevention, therefore, is proposed as
a complement and not as a substitute for clinical,
epidemiological, community and public policy
approaches (Becofia Iglesias, 2002; Castillejos
Lépez, 2024).

A third tension is institutional. Humanistic work
requires slow times — listening, trust, process —
while institutions tend to demand measurable



results inthe short term and record prevention by
the number of activities carried out. Recovering
the dialogical spirit of extension (Freire, 1973;
Nufez Pérez et al., 2024) supposes, in this sense,
a political decision about what is valued and
what is measured. The inclusion of the proposal
within the framework of health-promoting
universities (Okanagan Charter, 2015) can offer
an institutional language that legitimizes these
times and those links. In short, the contribution
of the study is not to proclaim the superiority
of one approach over another, but to show that
University Extension has its own resources -
dialogic, narrative, community and ethical - to
humanize a task that, exercised only as awarning,
students perceive as alien.

In addition to the above tensions, there is a
cultural one: stigma. As long as consumption
is approached from criminalization and shame,
the students who most need support will be
the least willing to request it. Recent Latin
American literature insists that comprehensive
prevention must involve the community and
deactivate the logic of finger-pointing, replacing
it with protection and social justice (Castillejos
Lépez, 2024; Santiago Lorenzana et al,, 2024).
The community and ethical dimensions of care
described here point precisely in this direction:
a community that cares is not a community
that watches, but one that welcomes. In the
experience analyzed, the fact that prevention
was not named as a warning, but rather emerged
from the bond, seemed to reduce students’
defensive resistance, although this effect
requires corroboration in subsequent research.

CONCLUSIONS

The prevention of drug addiction at the
University of Holguin cannot be reduced to
information campaigns or moralizing talks. The
study argues that University Extension can
become a humanistic mediation of prevention
when it puts listening, narrative, community
bonding and ethical responsibility for the other
first. By articulating the dialogical tradition of
extension with the salutogenic paradigm and the
ethics of care, four dimensions and two concrete
methodologies were delineated that place the
student as a subject of the project, not as an
object of intervention.

The results, although preliminary, suggest that
students value spaces where they can talk
about their lives without being judged and
where prevention emerges as a consequence
of an authentic bond, rather than as an initial
warning. The systematization of the dialogic,
narrative, community and ethical dimensions of
care, together with the “Health and quality of life”
and “SATURDAY UHo” devices, offers a localized
responsetothe proposed objective and astarting
point for a more humane university prevention,
without ignoring the limits of the approach or the
need to complement it with clinical approaches.
epidemiological and structural.

Limitations

The study has several limitations that should
be made explicit. Its character is exploratory
and theoretical-practical, not experimental. The
methodologies were piloted with small samples
(48 students in the subject and 35 in the
community project) and without a comparison
group, so that no evidence of statistical
effectiveness is offered, but rather indications
of relevance and acceptability. The institutional
scope is limited, as it is limited to a faculty and
a university, which restricts the transferability
of the findings. The reported effects are
perceived by the participants and do not amount
to a measured reduction in consumption.
Longitudinal and comparative studies—and
ideally mixed designs—are required to assess the
impact of the approach, as well as its relevance
in contexts of high structural vulnerability, where
comprehensive public policies are needed.
The results, therefore, are not generalizable in
statistical terms.

Contribution to knowledge

The study offers four main takeaways. First, it
explicitly links University Extension with the
prevention of drug addiction from a humanistic
perspective, articulating the dialogical logic of
extension with the salutogenic paradigm and
the ethics of care, an area little explored in the
specialized literature. Second, it systematizes
four dimensions — dialogic, narrative, community
and ethics of care - that expand the framework
of prevention beyond the instrumental, towards
ethical training and existential accompaniment.
Thirdly, it presents two extension methodologies
of its own design — the elective subject “Health
and quality of life” and the project “SATURDAY
UHo” - with qualitative evidence of their
relevance and first lessons learned. Fourth, it
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provides a reading situated from the University
of Holguin that connects the Cuban and Latin
American extension tradition with contemporary
international frameworks, offering a transferable
and critical model to other university contexts.

Artificial Intelligence Usage Statement

Generative artificial intelligence was used
solely to support style review, manuscript
clarity, and linguistic verification of the English
translation of the title, abstract, and keywords.
The authors reviewed and validated the final
content, as well as the relevance and accuracy
of the references, and assume full academic
responsibility for the text.

Authors’ contribution:

Mariuska Quifiones Aguilar: Conceptualization,
Formal analysis, Investigation, Methodology,
Software, Supervision, Validation, Writing — original
draft, Writing - review and editing..

Yamilka Ochoa Leyva: Conceptualization,
Investigation, Methodology, Validation, Visualization,
Writing - original draft, Writing - review and editing.
Marisol Pérez Campafa: Conceptualization, Formal
analysis, Investigation, Methodology, Software,
Visualization, Writing - original draft, Writing -
review and editing.

Statement of Conflict of Interest
The authors declare no conflicts of interest related
to the publication of this manuscript.

84

REFERENCES

Alarcén Alfonso, C. M. (2022). La salutogénesis y
su aplicacion en la educacion. Enfermeria Docen-
te, (115), 9-14. https://dialnet.unirioja.es/descar-
ga/articulo/10512484.pdf

Antonovsky, A. (2002). Unraveling the mystery
of health: how people manage stress and stay
well. In D. F. Marks (Ed.) Unraveling the mystery of
health: How people manage stress and stay well
(pp. 127-139). SAGE Publications Ltd, https://doi.
0rg/10.4135/9781446221129.n9

Becona Iglesias, E. (2002). Bases cientificas de
la prevencion de las drogodependencias. Dele-
gacion del Gobierno para el Plan Nacional sobre
Drogas. https://pnsd.sanidad.gob.es/profesiona-
les/publicaciones/catalogo/catalogoPNSD/pu-
blicaciones/pdf/Bases_cientificas.pdf

Boff, L. (2002). E/ cuidado esencial: Etica de
lo humano, compasion por la Tierra. Trotta.
https://consciousfoodsystems.org/wp-content/
uploads/2025/01/Boff-2002.-EI-Cuidado-

Esencial.pdf

Bruner, J. (1991). Actos de significado: Mas alla de
la revolucion cognitiva. Alianza. https://dialnet.
unirioja.es/servlet/libro?codigo=278788

Carlin-Chavez, E., Tapia-Bastidas, T., & Gonza-
lez-Gonzélez, R. (2025). La Extension Univer-
sitaria como eje transformador en el siglo XXI:
Fundamentos y desafios. European Public &
Social Innovation Review, 10, 1-12. https://doi.
org/10.31637/epsir-2025-1990

CartadeOkanagan.(2015).Unacartainternacional
para la promocion de la salud en universidades e
instituciones de educacion superior. International
Conference on Health Promoting Universities and
Colleges. https://dx.doi.org/10.14288/1.0428838

Castillejos Lépez, B. (2024). La salud mental y
la prevencion de adicciones en la educacion
superior de México. /IE Revista de Investigacion
Educativa de la REDIECH, 15, e2223. https://doi.
org/10.33010/ie_rie_rediech.v15i0.2223



https://dialnet.unirioja.es/descarga/articulo/10512484.pdf
https://dialnet.unirioja.es/descarga/articulo/10512484.pdf
https://doi.org/10.4135/9781446221129.n9
https://doi.org/10.4135/9781446221129.n9
https://pnsd.sanidad.gob.es/profesionales/publicaciones/catalogo/catalogoPNSD/publicaciones/pdf/Base
https://pnsd.sanidad.gob.es/profesionales/publicaciones/catalogo/catalogoPNSD/publicaciones/pdf/Base
https://pnsd.sanidad.gob.es/profesionales/publicaciones/catalogo/catalogoPNSD/publicaciones/pdf/Base
https://consciousfoodsystems.org/wp-content/uploads/2025/01/Boff-2002.-El-Cuidado-Esencial.pdf
https://consciousfoodsystems.org/wp-content/uploads/2025/01/Boff-2002.-El-Cuidado-Esencial.pdf
https://consciousfoodsystems.org/wp-content/uploads/2025/01/Boff-2002.-El-Cuidado-Esencial.pdf
https://dialnet.unirioja.es/servlet/libro?codigo=278788
https://dialnet.unirioja.es/servlet/libro?codigo=278788
https://doi.org/10.31637/epsir-2025-1990
https://doi.org/10.31637/epsir-2025-1990
https://dx.doi.org/10.14288/1.0428838
https://doi.org/10.33010/ie_rie_rediech.v15i0.2223
https://doi.org/10.33010/ie_rie_rediech.v15i0.2223

Cogollo-Milanés, Z., Gémez Bustamante, E.
& Campo Arias, A. (2023). Efectividad de un
programa para la prevencion de consumo
de sustancias psicoactivas en estudiantes
universitarios. Revista Facultad Nacional De Salud
Publica, 41(3), e351578. https://doi.org/10.17533/

NUfiez Pérez, A. Veitia Acosta, A, Alvarez
Echevarria,T.,y Pdez Rodriguez, B.(2024). ; Porqué
y como curricularizar la extension en laeducacion
superior? Experiencia en Cuba. Masquedds -
Revista de Extensién Universitaria, 9(12), 1-13.
https://doi.org/10.58313/masquedos.2024.

udea.rfnsp.e351578

Cyrulnik, B. (2002). Los patitos feos: La resiliencia,
una infancia infeliz no determina la vida. Gedisa.
https://www.adopcionesacofa.com/Portals/0/
Documentos/Recursos/LosPatitosFeos.pdf

Esrick, J., Kagan, R. G., Carnevale, J. T,, Valenti,
M., Rots, G., y Dash, K. (2019). Can scare tactics
and fear-based messages help deter substance
misuse: A systematic review of recent (2005-
2017) research. Drugs: Education, Prevention and
Policy, 26(3), 209-218. https://doi.org/10.1080/09
687637.2018.1424115

Frankl, V. E. (1991). E/ hombre en busca de sentido.
Herder. https://shoa-interpelados.amia.org.ar/
wp-content/uploads/2024/01/vfhbs.pdf

Freire, P.(1970). Pedagogia del oprimido. Siglo XXI.

Freire, P. (1973). ;Extension o comunicacion? La
concientizacion en el medio rural. Siglo XXI.

Galarza, A., Lopez, P, Pibaque, M., y Collantes,
A. (2024). Percepcién de riesgo sobre el con-
sumo de drogas en estudiantes universita-
rios. Revista Cubana de Medicina Militar, 53(1),
024025854, https://www.researchgate.net/
publication/402600529_Percepcion_de_riesgo
sobre el consumo_de_drogas _en_estudian-
tes_universitarios

Lévinas, E. (1977). Totalidad e infinito: Ensayo so-
bre la exterioridad. Sigueme. https://etica.uazuay.
edu.ec/sites/etica.uazuay.edu.ec/files/public/le-
vinas-1961-totalidad-e-infinito_ocr.pdf

McMillan, D. W., y Chavis, D. M. (1986). Sense of
community: A definition and theory. Journal of
Community Psychology, 14(1), 6-23. https://doi.
0rg/10.1002/1520-6629(198601)14:1%3C6::AlD-
JCOP2290140103%3E3.0.CO;2-I

Noddings, N. (2003). Caring: A relational approach
to ethics and moral education (2.2 ed.). University
of California Press. https://www.jstor.org/
stable/10.1525/j.ctt7zwlnb

v9.n12.306

Putnam, R. D. (2000). Bowling alone: The collapse
and revival of American community. Simon &
Schuster.

Ricoeur, P. (1996). S/ mismo como otro. Siglo XXI.
https://construcciondeidentidades.wordpress.
com/wp-content/uploads/2014/08/ricoeur-
paul-si-mismo-como-otro.pdf

Rogers, C. R. (1961). El proceso de convertirse
en persona. Paidds. https://proassets.plane-
tadelibros.com/usuaris/libros _contenido/ar-
xius/53/52745 El proceso_de convertirse en

persona.pdf

Santiago Lorenzana, S. E., Pedroza Martinez , D.
L., Tovar Martinez, M., Amado Ramirez , N. |, &
Pavdn Castro, C. J. (2024). Las adicciones en los
jovenes universitarios y sus consecuencias en
la salud. Revista Cientifica De Salud Y Desarrollo
Humano, 5(4), 510-526. https://doi.org/10.61368/
r.s.d.h.v5i4.376

Tonnies, F. (1947). Comunidad y sociedad. Losa-
da. https://ia800103.us.archive.org/22/items/Co-
munidadYSociedadFerdinandTonnies/Comuni-
dad%20y%20sociedad%20-%20Ferdinand %20

Tonnies.pdf

Tinnermann, C. (2007). La universidad
necesaria para el siglo XXI. HISPAME. https://
educacionparatodalavida.wordpress.com/
wp-content/uploads/2014/09/universidad-
necesaria-siglo-xxi-tunnerman.pdf

White, M., & Epston, D. (1993). Medios narrativos
para fines terapéuticos. http://enriqueespejel.
com/uploads/6/4/9/7/64973179/medios-narra-
tivos-para-fines-terapeuticos?.pdf

85


https://doi.org/10.17533/udea.rfnsp.e351578
https://doi.org/10.17533/udea.rfnsp.e351578
https://www.adopcionesacofa.com/Portals/0/Documentos/Recursos/LosPatitosFeos.pdf
https://www.adopcionesacofa.com/Portals/0/Documentos/Recursos/LosPatitosFeos.pdf
https://doi.org/10.1080/09687637.2018.1424115
https://doi.org/10.1080/09687637.2018.1424115
https://shoa-interpelados.amia.org.ar/wp-content/uploads/2024/01/vfhbs.pdf
https://shoa-interpelados.amia.org.ar/wp-content/uploads/2024/01/vfhbs.pdf
https://www.researchgate.net/publication/402600529_Percepcion_de_riesgo_sobre_el_consumo_de_drogas_e
https://www.researchgate.net/publication/402600529_Percepcion_de_riesgo_sobre_el_consumo_de_drogas_e
https://www.researchgate.net/publication/402600529_Percepcion_de_riesgo_sobre_el_consumo_de_drogas_e
https://www.researchgate.net/publication/402600529_Percepcion_de_riesgo_sobre_el_consumo_de_drogas_e
https://etica.uazuay.edu.ec/sites/etica.uazuay.edu.ec/files/public/levinas-1961-totalidad-e-infinito
https://etica.uazuay.edu.ec/sites/etica.uazuay.edu.ec/files/public/levinas-1961-totalidad-e-infinito
https://etica.uazuay.edu.ec/sites/etica.uazuay.edu.ec/files/public/levinas-1961-totalidad-e-infinito
https://doi.org/10.1002/1520-6629(198601)14:1%3C6::AID-JCOP2290140103%3E3.0.CO;2-I
https://doi.org/10.1002/1520-6629(198601)14:1%3C6::AID-JCOP2290140103%3E3.0.CO;2-I
https://doi.org/10.1002/1520-6629(198601)14:1%3C6::AID-JCOP2290140103%3E3.0.CO;2-I
https://www.jstor.org/stable/10.1525/j.ctt7zw1nb
https://www.jstor.org/stable/10.1525/j.ctt7zw1nb
https://doi.org/10.58313/masquedos.2024.v9.n12.306
https://doi.org/10.58313/masquedos.2024.v9.n12.306
https://construcciondeidentidades.wordpress.com/wp-content/uploads/2014/08/ricoeur-paul-si-mismo-com
https://construcciondeidentidades.wordpress.com/wp-content/uploads/2014/08/ricoeur-paul-si-mismo-com
https://construcciondeidentidades.wordpress.com/wp-content/uploads/2014/08/ricoeur-paul-si-mismo-com
https://proassets.planetadelibros.com/usuaris/libros_contenido/arxius/53/52745_El_proceso_de_convert
https://proassets.planetadelibros.com/usuaris/libros_contenido/arxius/53/52745_El_proceso_de_convert
https://proassets.planetadelibros.com/usuaris/libros_contenido/arxius/53/52745_El_proceso_de_convert
https://proassets.planetadelibros.com/usuaris/libros_contenido/arxius/53/52745_El_proceso_de_convert
https://doi.org/10.61368/r.s.d.h.v5i4.376
https://doi.org/10.61368/r.s.d.h.v5i4.376
https://ia800103.us.archive.org/22/items/ComunidadYSociedadFerdinandTonnies/Comunidad%20y%20sociedad
https://ia800103.us.archive.org/22/items/ComunidadYSociedadFerdinandTonnies/Comunidad%20y%20sociedad
https://ia800103.us.archive.org/22/items/ComunidadYSociedadFerdinandTonnies/Comunidad%20y%20sociedad
https://ia800103.us.archive.org/22/items/ComunidadYSociedadFerdinandTonnies/Comunidad%20y%20sociedad
https://educacionparatodalavida.wordpress.com/wp-content/uploads/2014/09/universidad-necesaria-siglo
https://educacionparatodalavida.wordpress.com/wp-content/uploads/2014/09/universidad-necesaria-siglo
https://educacionparatodalavida.wordpress.com/wp-content/uploads/2014/09/universidad-necesaria-siglo
https://educacionparatodalavida.wordpress.com/wp-content/uploads/2014/09/universidad-necesaria-siglo
http://enriqueespejel.com/uploads/6/4/9/7/64973179/medios-narrativos-para-fines-terapeuticos2.pdf
http://enriqueespejel.com/uploads/6/4/9/7/64973179/medios-narrativos-para-fines-terapeuticos2.pdf
http://enriqueespejel.com/uploads/6/4/9/7/64973179/medios-narrativos-para-fines-terapeuticos2.pdf

