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Abstract

This study analyzed the influence of cooperation in the solidarity towards mothers of chil-dren with autism spectrum 
disorder (ASD), specifically in the multisensory room of the Manta canton during the period 2023-2024. The main objec-
tive was to understand how inter-institutional coordination, support networks and reciprocity among mothers influence 
their well-being. A qualitative approach with a hermeneutic phenomenological design was used to capture the subjective 
experiences of the participants. Data collection was carried out through in-depth interviews validated by experts and 
structured in 21 key dimensions. The results showed that, although there were institutional efforts to support mothers, 
im-portant limitations persisted: lack of curricular adaptation, poor communication between families and schools, and 
little community empathy. The most effective support networks came from the family nucleus and mother-to-mother 
support. Inter-institutional coopera-tion was valued when there was articulation, but was fragmented in many cases. 
Likewise, reciprocity among peers helped to mitigate the emotional burden, especially in the ab-sence of family support. 
It was concluded that effective cooperation and solidarity strengthen the resilience of mothers, although there is still a 
need to consolidate inclusive public policies and autism-sensitive community structures. The study provides contextual 
evidence on the importance of weaving collaborative networks to improve the quality of life of these women and their 
children.
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Resumen

Este estudio analizó la influencia de la cooperación en la solidaridad hacia las madres de niños con Trastorno del Espectro 
Autista (TEA), específicamente en la sala multisensorial del cantón Manta durante el periodo 2023-2024. El objetivo 
principal fue comprender cómo la coordinación interinstitucional, las redes de apoyo y la reciprocidad entre madres 
afectan el bienestar de estas cuidadoras. Se utilizó un enfoque cualitativo con diseño fenomenológico hermenéutico, que 
permitió captar las vivencias subjetivas de las participantes. La re colección de datos se realizó mediante entrevistas en 
profundidad validadas por expertos y estructuradas en 21 dimensiones clave. Los resultados evidenciaron que, aunque 
existían esfuerzos institucionales por apoyar a las madres, persistieron importantes limitaciones: falta de adaptación 
curricular, comunicación deficiente entre familias y escuelas, y escasa empatía comunitaria. Las redes de apoyo más 
efectivas provenían del núcleo familiar y del acompañamiento entre madres. La cooperación interinstitucional fue valorada 
cuando existió articulación, pero resultó fragmentada en muchos casos. Asimismo, la reciprocidad entre pares ayudó a 
mitigar la carga emocional, especialmente en contextos de ausencia de apoyo familiar. Se concluyó que la cooperación 
efectiva y la solidaridad fortalecen la resiliencia de las madres, aunque aún se requiere consolidar políticas públicas 
inclusivas y estructuras comunitarias sensibles al autismo. El estudio aporta evidencia contextual sobre la impor-tancia 
de tejer redes colaborativas para mejorar la calidad de vida de estas mujeres y sus hijos.
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INTRODUCCIÓN 

The United Nations, in Sustainable Development 
Goal 10, seeks to reduce inequalities and ensure 
equal opportunities, especially for people 
with disabilities, by improving access to basic 
resources and services (UN, 2025). In this 
context, social and governmental cooperation 
is essential to create conditions that promote 
the social inclusion of mothers of children with 
autism, who often face a disproportionate burden 
of responsibilities without adequate support. 
However, their effectiveness will depend on the 
implementation of policies that promote their 
participation and access to opportunities.

Article 47 of the Constitution of the Republic of 
Ecuador (2008) establishes that “The State must 
guarantee equal opportunities for persons with 
disabilities, including their relatives”. Likewise, 
guarantee that educational establishments are 
accessible and free of architectural barriers; 
therefore, the effective implementation of 
these policies may face challenges such as the 
availability of resources and adequate training 
of educational personnel to meet the needs of 
students with disabilities. In this sense, there are 
still significant gaps in the implementation of 
public policies that favor this type of inclusion.

In Ecuador, the Organic Law on Disabilities (2016) 
establishes a legal framework for the protection 
of the rights of persons with disabilities and 
their social integration. This legislation seeks 
to promote social integration and ensure that 
persons with disabilities, such as children 
with autism, can access rights and services. In 
this sense, inequality represents a barrier to 
economic and social progress, which limits the 
development opportunities of individuals, affects 
their self-esteem, as well as the perception of 
their ability to achieve their goals. It has also 
been identified as a threat to economic and 
social development.

In the Mexican context, Hernández Martínez 
(2023) found that 62.80% and 41.20% of the 
participants presented significant symptoms of 
anxiety and depression, which are related to the 
lack of perceived social support; highlighting 
that social support is a relevant factor that alone, 
however, is insufficient to prevent anxiety and 
depression. Therefore, it is necessary to adopt 
a comprehensive approach that also takes into 
account mental health interventions.

A study in Ecuador revealed that 56.5% of chil-
dren with autism did not have a comprehensive 
care system, which exacerbates maternal over-
load (López Chávez et al., 2020). In addition, pro-
blems of physical exhaustion, financial worries 
and, in many cases, the absence of family support 
networks were found; factors which, taken toge-
ther, increase the sense of isolation and make it 
difficult to provide adequate care for the children.

Research on care and support for children with 
autism spectrum disorder (ASD) shows the 
importance of coordination and collaboration 
across sectors to ensure comprehensive care. For 
Escobar-Villacrés et al. (2024) the support of the 
community, family, educational and social context 
is fundamental to achieve school inclusion for 
children with ASD. These ele-ments must be 
provided for in school curricula in order to support 
the inclusion needs of these students (Sulaiman et 
al., 2019). A combination of expertise and specific 
resources from collaboration is necessary. For 
example, partnerships among educators, parents, 
and health professionals. Effective collaboration 
among these sectors strengthens the entire 
social structure. On the other hand, cooperative 
strategies among mothers are a valuable aspect 
in reducing the overload associated with caring 
for children with ASD.

For Zapata Rogel (2021) there are factors 
that influence the overload given to parents 
of autistic children, among them are coping 
strategies. Coping allows mothers to address 
chal-lenges through emotional regulation 
and problem solving, to extract resources, 
that is, to draw strength from weaknesses, as 
expressed by (Torres-Lista, 2019). Consequently, 
cooperation among all mothers, who face 
challenges, strengthens the social network and 
the search with other actors. To this end, the 
institutional framework plays a decisive role 
in the articulation of inclusive strategies. For 
Vítores Barranco (2024) it is important to have 
trained specialists in the institutions to provide 
psychological support to the family to over-come 
the grief of the diagnosis. To provide counseling 
and follow-up on how to help the person with 
autism get ahead. Based on this, the promotion 
of cooperation and solidarity alternatives in the 
field of autism requires the articulation between 
different institutions and actors, both vertically 
and horizontally. In other words, coordination 
across sectors, between mothers and the 
family make up an interconnected system of 
comprehensive care.
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According to Herrera-Kit et al. (2021), collabora-
tive mechanisms serve to link entities lo-cated 
in different parts of the state organization chart 
and can connect actors vertically or horizontally. 
Likewise, interinstitutional coordination mecha-
nisms prevent fragmentation, through shared 
communication platforms, and unified agree-
ments, fundamental to identify challenges and 
design early corrective alternatives that positi-
vely impact student motiva-tion and wellbeing 
(Correia et al., 2024).

This ensures that educational institutions, health 
and community entities work in a cohesive 
manner, guaranteeing continuous care with 
access to resources for families of children with 
autism. Thus, inter-institutional coordination 
and constant supervision improve the quality 
and efficiency of services. According to Salazar 
Echavarría and Posada Silva (2022), the existence 
of an empathetic environment in understanding 
the management of emotions and facing the 
barriers that may arise allows providing the 
necessary support in the environment of children 
with ASD. The support networks formed by 
family, friends and communities constitute the 
emotional and practical support for mothers. 
However, since there is no support programs 
in the community designed for children in this 
situation, social inclusion is limited and the 
feeling of isolation grows.

On the other hand, close family support constitu-
tes the fundamental pillar, although the need to 
expand these networks to the social and profes-
sional spheres is evident. Collaboration between 
parents and educators facilitates the integration 
of children with autism in the classroom. Thus, 
support networks through educational strate-
gies and intersectoral collaborations allow the 
creation of safe and supportive spaces. In view 
of this, Gonzalez (2020) expressed that the su-
pport of the family in these cases is primordial, as 
it is the close environment that provides the most 
help to parents. These family support networks 
constitute cooperation, and make possible the 
resilience and emotional well-being of mothers 
of children with autism.

In the same way, the collaborative support of 
these networks provides emotional relief and 
reduces the burden faced by families. It also 
enables them to attend intervention programs 
tailored to individual needs. Therefore, support 
networks should be built from the individual 

and social perspective. At the same time, Rivera 
Domínguez et al. (2024) highlight that there 
is a poor cultural capital incorporated in the 
agents of socialization, about the particularities 
of autism and the representational elements 
that make up the ideal in the joy of having a 
child and raising him/her. In this sense, in the 
context of cultures that value cooperation, 
families of children with autism tend to receive 
greater social support. In contrast, in contexts 
where stigmas about autism predominate, these 
families face barriers and social isolation. In other 
words, cultural differences influence the type 
and extent of support received by families of 
children with autism. As indicated by Rodas-Jara 
et al. (2023) the meanings that parents assign to 
their experiences could be used to inform future 
policies and the development of programs that 
begin to address the person with autism from the 
macrosystem. However, the lack of information 
and stigmas about autism hinder the inclusion of 
the community in these processes.

It is also essential to have specialized centers, 
trained personnel, and inclusive education that 
encourages participation in the integration 
of policies and programs for a comprehen-
sive approach. Furthermore, to the extent that 
support is available, it could be assumed that 
more of these mothers’ needs are met, and their 
levels of stress and distress decrease (Bagnato, 
2019). Consequently, support networks are of 
great importance in promoting the well-being 
of mothers of children with autism (Escobar-
Villacrés et al., 2024).

According to Leyva-Arévalo et al. (2019), an 
appropriate educational strategy allows families 
to be guided to enhance the development of 
children with autism in a novel, enjoyable, and 
creative way, which enables better preparation 
for families. Educational workshops and 
family counseling are effective strategies for 
inclusive education. These initiatives reinforce 
communication and teamwork among family 
members, fostering overall cohesion and local 
development. Similarly, the impact of cooperation 
on maternal well-being reduces the emotional 
and physical burden faced by mothers, as 
support networks provide tangible resources 
and a safe environment. In this sense, effective 
cooperation within support networks contributes 
to strengthening mothers’ resilience and social 
well-being. 
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However, the absence of family support 
significantly increases the stress of mothers 
of children with autism, affecting both their 
emotional and physical well-being. Monje 
Santana (2021) points out that when parents 
lack emotional support, they present stressful 
out-comes in the upbringing of children. 
Therefore, the lack of support networks among 
fami-lies aggravates the feeling of loneliness and 
stress, triggering emotional crises, while sharing 
experiences in therapeutic spaces relieves part 
of the emotional burden. This means that the lack 
of empathy and support from family members has 
a negative impact on the well-being of mothers, 
leading to socioemotional difficulties of all kinds 
(Escobar-Villacrés et al., 2024).

Several authors report that emotional and social 
support are fundamental for the emotional 
growth of children with ASD, and that the lack 
of community support can lead to difficulties 
in their emotional skills, and affect their self-
esteem, resilience and confidence. Major factors 
contributing to the social isolation of mothers of 
children with autism include lack of knowledge 
about autism and emotional stress. According 
to Bonfim et al. (2023) the challenges faced, the 
time dedicated to the child, changes in family 
dynamics and social isola-tion are configured 
in a challenging context experienced by 
families. Additionally, social prejudices based 
on misconceptions about autism generate a 
significant emotional burden, as mothers perceive 
themselves alone in their role as caregivers.

The justification for this study lies in the need to 
address a high impact social problem: the lack 
of support for mothers of children with autism 
attending the multisensory room, who face great 
challenges associated with autism. From a social 
point of view, the research is relevant because it 
seeks to promote solidarity and cooperation as 
key mechanisms to improve the quality of life of 
these mothers.

The fundamental purpose of this research was to 
understand how cooperation impacts solidarity 
toward mothers of children with autism in the 
Manta Canton multisensory room 2023-2024. 
It begins by analyzing cooperation through 
coordination and collaboration among involved 
actors, evaluating its impact on the institutional 
functioning of the multi-sensory room, as well 
as establishing the role of support networks in 

the partner communities and determining how 
reciprocity and mutual support can mitigate the 
lack of family support for mothers of children 
with autism.

METHODOLOGY
Following the methodological guidelines 
proposed by Hernández-Sampieri and Mendoza 
Torres (2018), a qualitative research approach 
was applied, which helped to understand the 
experiences and perceptions of mothers of 
children with autism in relation to cooperation 
and solidarity received. Likewise, it responds 
to a hermeneutic phenomenological design, 
useful to facilitate a deep understanding of the 
experiences and perceptions (Fuster, 2019). In 
this case, related to the subjective experiences 
of the mothers of children with autism included 
in the present research.

In this research, the hermeneutic phenomenolo-
gical approach was applied according to the gui-
delines of Fuster (2019), who takes up the contri-
butions of Husserl and Heidegger to understand 
the lived experience from the perspective of the 
subject, recognizing the me-diation of langua-
ge, context and interpretation. In this sense, the 
analysis was organized in three progressive pha-
ses, in coherence with this theoretical framework.
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Table 1. 
Phases of qualitative analysis applied from the hermeneutic phenomenological method

Phases Theoretical description 
(Fuster, 2019) Application in research

Open 
Reading

Initial phenomenological 
opening that seeks to 
capture the phenomenon 
as it manifests itself in 
the consciousness of the 
individual

An open reading of the interviews was 
developed. The purpose was to approach 
the discourses of the participating mothers 
in a comprehensive manner and without 
preconceptions. This reading made it 
possible to capture the general sense of their 
experiences, in tune with what Fuster (2019) 
called the initial phenomenological opening, 
which seeks to capture the phenomenon as 
it manifests itself in the consciousness of the 
individuals.

Structural 
Analysis

Identification and 
structuring of units of 
meaning, without forcing 
the expression of the 
phenomenon.

A structural analysis was carried out in 
which the units of meaning present in the 
testimonies were identified, decomposed and 
grouped. These units were organized around 
three major thematic axes: interinstitutional 
cooperation, support networks and 
reciprocity among mothers.

Critical Under-
standing

Fusion of horizons 
between the 
participant’s account 
and the researcher’s 
understanding; situated, 
contextual and ethical 
interpretation.

A critical understanding or indepth 
interpretation was carried out, contrasting 
the findings with the theoretical framework 
and the scientific literature reviewed. This 
interpretative phase sought not only to 
describe, but also to understand in depth the 
phenomenon of solidarity and cooperation 
experienced by the mothers, taking into 
account the social and affective context in 
which they are inscribed.

An in-depth survey (validated by five experts 
on the subject) was applied as a data collection 
instrument, composed of 21 dimensions, 
fundamental to understand the incidence of 
cooperation in solidarity with mothers of children 
with autism in the multisensory room of the 
Manta canton, Ecuador, 2023-24.

This study complied with the ethical principles 
framed in the Declaration of Helsinki (World 
Medical Association, 2013), the same that protect 
the national regulations for research on human 
beings. In this case, the mothers participated 

voluntarily and expressed this by signing the 
informed consent form prior to the application 
of the instruments. The confidentiality of the 
information was guaranteed throughout the 
process, which was anonymous and collected 
in an environment of respect and privacy. 
The instruments were reviewed by experts to 
ensure their relevance. In addition, the research 
was developed under the endorsement of 
the Universidad Laica Eloy Alfaro de Manabí, 
respecting the corresponding institutional 
ethical protocols.
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RESULTS

In this presentation of results, the responses of the interviews were analyzed based on three ideas of 
analysis, starting from the research objectives.

Table 2. 
Cooperation through coordination and collaboration among actors and its impact on the operation of the 
multisensory room.

Dimension analyzed Evidence of the testimony Analytical interpretation

Institutional 
educational support 

“The school allowed me to 
take her shadow teacher, 
but there was no curricular 
adaptation...”

Some institutions provided partial 
support, but without ensuring appropriate 
pedagogical adaptations.

Access to the 
health system

“In Jaramijó they gave me 
a hand, but in Manta it was 
terrible.”

Inequities in the quality of the service 
according to the locality were evidenced.

Communication 
with the families

“I felt like we needed to 
talk more with parents and 
provide guidelines on what 
we were working on with 
our children.”

Mothers identified deficits in school-family 
communication for joint follow-up.

Multi-sensory room 
attendance

“I went twice a week to 
the multisensory room and 
they had a psychologist 
there who helped quite a 
bit...”

The assistance was positively valued, 
especially the psychological and 
therapeutic component.

Interinstitutional 
coordination

“There was a lack of 
coordination to give clear 
guidance to the teachers...”

The absence of shared guidelines made it 
difficult to work with children with ASD in 
school settings.

Assessment of 
services received

“The goal was for the 
children to progress… 
which helped them sleep 
better.”

The multisensory room was perceived as a 
space for progress and inclusion.

Operational 
limitations

“There was not enough 
communication” and “It 
would be good if there 
were more schedules and 
more professionals...”

Structural limitations persist in the supply 
of services, which affects comprehensive 
coverage.
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According to Table 2, the mothers expressed 
that, in the school setting, some institutions 
allowed the children to have the support of a 
shadow teacher, but the necessary curricular 
adaptations were not implemented. In the health 
area, reception varied according to the institution 
and location. However, despite progress, they 
identified the need for more communication with 

families. Likewise, attendance at institutions also 
showed variability among mothers. Also, inter-
institutional cooperation was crucial to improve 
children’s well-being. Mothers valued the positive 
influence of the multisensory room, especially 
in social and inclusive aspects. However, some 
mentioned communication problems and the 
need for more schedules and professionals.

Table 3. 
Support networks and their influence on associated communities

Dimension analyzed Evidence of the testimony Analytical interpretation

Primary sources of 
support

“My networks were the 
school, my family, my 
husband, my children 
and the people doing the 
therapy.”

The strongest support network came from 
the nuclear family and specialized profes-
sionals.

Limited support 
networks

“In my case, it was me, the 
shadow teacher and the 
psychologist who gave me 
guides.”

Some mothers faced greater emotional 
burden as they had a limited circle of 
support.

Role of family 
cooperation

"At home, my husband and 
children helped me take 
care of him. They were 
trying to get along better 
with him...".

The active participation of immediate fa-
mily members partially alleviated maternal 
overburden.

Limitations of 
community support

"At home, my husband and 
children helped me take 
care of him. They were 
trying to get along better 
with him...".

The local social infrastructure is not adap-
ted to the needs of inclusion.

Lack of information 
about resources

“We found out about the 
support because outsiders 
informed us.”

There is an information gap that limits ac-
cess to essential resources.

Perception about 
institutional 

support

“There should be some 
neighborhood committee 
directly involved with 
autism cases.”

Institutional support is valued, but there is 
a perceived lack of community initiatives.

Community 
empathy

“The neighbors didn't 
understand autism, I 
explained to them, but they 
kept playing the speakers 
at full volume.”

Lack of community awareness generates 
conflict and reinforces social isolation.
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Table 3 indicates that support networks were 
essential for mothers of children with autism, 
varying among the interviewees. Family and some 
professionals were identified as the fun-damental 
pillars of support. However, some mothers faced 
a greater burden because they did not have a 
large network. Family cooperation also played 
a key role in the management of care. However, 
community support was limited. One mother 

mentioned that “you could not value community 
support, because everything was made for 
typical children, there was no support for children 
with autism.” Lack of information about available 
resources was another challenge. Despite these 
challenges, they valued institutional support, 
but stressed the need for greater community 
engagement. There were also issues of empathy 
in the community.

Table 4.
Cooperation based on reciprocity and mutual support as a mechanism to mitigate the lack of family support 
to mothers

Dimension 
analyzed Evidence of the testimony Analytical interpretation

Support among 
mothers

“Of the two moms I knew, 
we were always trying to 
be supportive.”

Reciprocity among mothers generated 
a spontaneous and significant support 
network.

Shared 
management of 

care

“We would give each other 
advice to help each other, 
for example, with eating or 
taking medicine.”

The exchange of everyday experiences 
strengthened the capacity to respond to 
the challenges of caregiving.

Limitations of family 
support

“My mom didn't live with 
me, so I felt more alone at 
certain times.”

Physical distances limited the effectiveness 
of extended family support.

Maternal burden 
regarding care

“Before, we were 
frustrated; now, we had 
to organize ourselves and 
look for solutions.”

The burden of caregiving fell mainly on the 
mothers, increasing the overload.

Emotional support 
and shared 
experiences

“In my case, I also received 
support from another mom 
who lived this situation on 
a daily basis.”

Emotional support among peers alleviated 
isolation and strengthened resilience.

Need for parental 
training

“We dads were also 
supposed to receive 
trainings and share 
experiences.”

Mothers identified the need to involve 
fathers through structured training.
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Lack of community 
spaces

“It would be nice to have 
a community, but I didn't 
have that experience yet.”

The lack of community spaces prevented 
the consolidation of broader support 
networks.

According to Table 4, mutual support among the 
mothers attending the multisensory room was 
key for many of them. This type of cooperation 
facilitated daily care management. Although 
many mothers had constant family support, 
some experienced limitations due to distance. 
In general, family support was strong, but 
caregiving fell mainly on the mothers. In addition, 
mother-to-mother support became an important 
compensatory mechanism to ease the emotional 
burden. They agreed on the need for more 
training for fathers. On the other hand, the lack of 
inter-active formative spaces limited the scope 
of support. However, sharing experiences among 
them promoted an inclusive environment.

DISCUSSION

The results of this research were key to 
understanding how cooperation affects 
solidarity with the mothers of children with 
autism in the multisensory room of the Manta 
Canton, finding as essential factors cooperation 
through coordination and collaboration among 
the participants, as well as the impact on the 
institutional functioning of the multisensory 
room. In addition, establishing the role of support 
networks in the associated communities and 
determining how reciprocity and mutual support 
can mitigate the lack of family support for 
mothers of children with autism. At the same time, 
it became evident that educational institutions 
have implemented some strategies, but there are 
still disparities in educational quality, such as, for 
example, access to curricular adaptations and 
specialized ther-apies.

Although some educational institutions offered 
the possibility of incorporating shadow teachers 
(alternative teachers) as support for children 
with autism, the absence of adequate curricular 
adaptations limited the children’s effective 
learning. In this regard, Sulaiman et al. (2019) 
propose that the mere presence of an alternative 

teacher does not guarantee inclusion, if it is not 
accompanied by a curriculum adapted to the 
student’s needs. Nevertheless, the role of the 
alternative teacher was valued by families as a 
useful, albeit insufficient, resource. According 
to Yung et al. (2023), education complemented 
with alternative teachers generates spaces as 
a complementary strategy, but its effectiveness 
depends on continuous teacher training and 
fluid communication with families.

In relation to health services, while some mothers 
found committed and helpful professionals 
in certain areas such as Jaramijó, Ecuador, 
others described very negative experi-ences 
in institutions of the same system, such as in 
Manta-Ecuador. This variability in service quality 
was noted by Pinto et al. (2017), who pointed to 
the lack of standardization in the provision of 
health services for children with special needs. 
In addition, although the mothers valued the 
support of institutions such as the multisensory 
room and health centers, they clearly expressed 
their longing for greater community engagement. 
Studies indi-cate that while school and clinical 
interventions are important, their impact is 
limited when accompanied by inclusive public 
policies and contextualized awareness programs 
(Ghasemianrad et al., 2024; Brisini & Solomon, 
2020).

Communication problems were identified 
between educational institutions and families, a 
gap that limits the construction of collaborative 
solutions and the full right to inclusion. In this 
sense, effective communication is essential to 
identify challenges and design contextualized 
responses, an aspect that directly affects the 
motivation and well-being of students (Correia 
et al., 2024). In spite of this, the participants 
expressed that they usually felt ex-cluded from 
the pedagogical and therapeutic processes, 
a situation that generated frustra-tion and 
uncertainty about their children’s progress.

On the other hand, the participants highlighted 
the importance of the multisensory room, valuing 
it not only for its therapeutic function, but also 
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for its social, educational and inclu-sive impact. 
According to Vítores Barranco (2024) inclusive 
education, which values and respects individual 
differences, is essential to ensure that all children 
have the opportunity to reach their full academic 
and social potential. Furthermore, inclusive 
education not only improves children’s academic 
performance, but also contributes to their 
emotional and social well-being. This perception 
is shared and coincides with John-Akinola & 
Nic-Gabhainn (2014), who demonstrated that 
multisensory, educational and inclusive spaces 
foster social skills and strengthen participation.

Also, support networks family, institutional 
and peer support are essential for mothers of 
children with ASD, especially when they face 
emotional and physical overload scenarios 
(Klinger et al., 2020; Pereira Máximo, et al., 2023). 
Thus, the participants’ testimonies revealed that 
the support of the family and some professionals 
allowed them to reorganize their care routines 
and receive emotional support. In this same line, 
Bonfim et al. (2023) emphasized that the family 
of a child with ASD has needs related both to 
the demands of care and to changes in the 
family dynamics and the routine of its members. 
This fact reinforces the need of mothers for 
comprehensive interventions that address the 
therapeutic needs of children with autism.

On the other hand, the school, the psychologist 
in the multisensory room and the bonds among 
mothers were identified as pillars that alleviated 
the experience of daily care. According to 
Escobar-Villacrés et al. (2024), emotional and 
social support is essential in the development 
of children with ASD, and the lack of community 
support can lead to difficulties in their emotional 
skills and affect their self-esteem, resilience and 
confidence. We also found profound inequalities 
in the availability and quality of these networks. 
Some mothers had only a shadow teacher or a 
psychologist who offered occasional guidance, 
reflecting a limited and fragile network. In this 
regard, the observations of Machalicek et al. 
(2014) indicate that unequal access to specialized 
services can affect the emotional and functional 
stability of mothers.

One of the most critical points found was 
the weakness of community support, which 
coin-cides with the research consulted which 
emphasizes the need for public policies and 
com-munity programs which address the 
specific needs of children with autism and their 

families, as an alternative to significantly improve 
the quality of life of all (Prychodco & de Camargo 
Bittencourt, 2022; Pereira Máximo et al., 2023). 
However, the mothers pointed out that in their 
neighborhoods there were not many programs 
designed for children with ASD and that public 
spaces were designed only for typical children, a 
situation that limits social inclusion and deepens 
the feeling of isolation.

Another specific finding was the lack of 
information about available resources, a 
situation that limits timely access to essential 
services. This lack, which can delay interventions 
and increase the burden of care (Perlman & 
Howe, 2022), was mentioned by mothers who 
dis-covered the existence of certain support 
resources, thanks to third parties. In this sense, 
the scarce dissemination of existing programs 
and resources, together with long waiting lists 
and insufficient trained professionals, reinforce 
Ferreira da Silva at al. (2024), who con-sider 
that, without an effective communication and 
orientation policy, even the available resources 
may be ineffective.

They also highlighted that sharing experiences, 
offering practical advice and accompanying 
each other emotionally constituted an important 
relief from the stress and burden that this task 
entails. This dynamic of accompaniment is in 
line with Gill et al. (2023), who explained that 
communication networks among mothers, 
especially in contexts of vulnerability, make it 
possible to build authentic and empowering 
social bonds, especially when there is little or 
no family support. Furthermore, they felt that 
peer reciprocity not only strengthened their 
resilience, but also contributed to their ability 
to adapt routines, make informed decisions, 
and feel emotionally understood. This finding is 
consistent with Allen et al. (2024), who identified 
that mothers of children with sensory challenges 
benefited significantly from the companionship of 
other women going through similar experiences, 
through active listening, sharing of strategies, 
affection and emotional validation.

The testimony of mothers who felt lonely or wi-
thout direct family support - for example, because 
of physical distance from their extended networ-
ks - is reinforced by the contributions of Sundary 
(2024), who explained that affective isolation 
weakens traditional support and makes it even 
more urgent to develop new forms of support or-
ganized by the community or the affected fami-
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lies themselves. Likewise, the participants stated 
that they did not have formally constituted com-
munities where they could share experiences or 
receive guidance. This deficiency confirms that 
the absence of cooperative and interactive spa-
ces for training and accompaniment prevents 
many mothers from accessing emotional and 
practical tools that are fundamental to sustain 
their role (Gill et al., 2023). In this regard, Zapa-
ta Rogel (2021) pointed out that, if the resources 
derived from cooperation are not sufficient, the 
overload of mothers of children with ASD leads 
to problems at the physical, social, economic and 
quality of life levels. 

CONCLUSIONS
The study showed how inter-institutional coope-
ration, support networks and reciprocity among 
mothers significantly influence the quality of life 
of those who care for children with ASD in the 
multisensory room of the Manta canton, during 
the period 2023-2024. Although efforts by some 
educational and health institutions were iden-
tified, deficiencies persisted in the articulation 
among actors, the lack of curricular adaptations 
and the limited availability of specialized human 
resources. Likewise, the support networks that 
emerged among the mothers themselves stood 
out as a key component in the emotional mana-
gement and practice of caregiving. Peer-to-peer 
cooperation offered emotional relief, promoted 
resili-ence and facilitated the exchange of daily 
strategies to face the challenges associated with 
autism. This type of bonding, built on shared ex-
perience, proved more effective than institutio-
nal support in contexts where fragmentation of 
services predominated.

It was also noted that the community 
environment presents weaknesses in terms 
of empa-thy, understanding and accessibility. 
The scarcity of information and the absence of 
educa-tional spaces contribute to reinforcing 
the social isolation of these mothers. Against 
this background, the consolidation of inclusive 
policies, awareness-raising programs and inter-
sectoral networks is of strategic importance. 
Finally, the findings reinforce the need to fos-ter 
a culture of active and sustained cooperation 
among families, institutions and the com-munity 
to ensure the well-being of caregiving mothers 
and the full inclusion of children with ASD.

Contribution to knowledge
This work contributes to the field of social 
work and inclusive education by highlighting 
the urgency of public policies that promote 
cooperative, sustainable and autism-sensitive 
envi-ronments. Promoting training spaces, 
strengthening intersectoral networks and 
guarantee-ing support to families are essential 
actions to advance towards a fairer, more 
inclusive and supportive society for caregiving 
mothers.

Limitations and recommendations
One limitation of the study was the lack of 
uniformity in the educational and health services 
received by the mothers, which made it difficult 
to compare institutions. In addition, since there 
was no direct space for communication with the 
mothers, the interview had to be adapted to the 
time available to them and in a space that was 
not fully adapted for a more open dialogue.

It is recommended to broaden the sample of 
participants and ensure that all have access 
to the same institutions to obtain more 
representative results. In addition, it is important 
to investigate successful models of inter-
institutional cooperation in different contexts. At 
the practical level, it is suggested that training 
and awareness-raising opportunities for families, 
teachers, health professionals and communities 
be strengthened, promoting a comprehen-sive 
support environment. It is also necessary to 
reinforce community policies and strate-gies 
to improve the inclusion and participation of 
families through structured support net-works.
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